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Rezumat

Ne propunem sa relevam, in prezentul excurs, unul
dintre aspectele mai putin cunoscute ale gandirii
eminesciene, §i anume actualitatea §i modernitatea
discursului sau pedagogic. Fara a fi propriu-zis un
pedagog, in sensul strict al termenului, degi nu i se
poate contesta statutul de ilustru educator al neamului,
Eminescu nu a ezitat, dintr-un profund spirit civic,
patriotic si progresist, sa se pronunte asupra celor
mai ardente probleme ale epocii sale, intre care §i
Invdtamantul. A intrezarit - fie si numai la modul
intuitiei (poetice) - solutii care, §i astazi, la mai bine
de un secol dupd intrarea sa in nemurire, ne apar ca
deosebit de actuale. Numeroasele observatii - atdtea
cdte ni s-au pdstrat, dintr-un mare numar - , risipite in
presa vremii, pun in evidentd conceptia poetului, de
nivel european, despre invagamant si educatie.Re-
flectiile sale pedagogice, derivate dintr-o capacitate
mai generald in a surprinde esentialul, i-au permis sd
priveascd, in fapt i in perspectivd, educafia, in conexiune
cu stiinta §i cultura, pe care le-a considerat, in ansamblu, in
spiritul pedagogiei moderne, ca agenti fundamentali,
concurand la formarea personalitatii.

Cuvinte-chele. actualitatea si  modernitatea
discursului pedagogic eminescian; relatia dintre
educatie, stiintd si culturd; raportul dintre genotip si
fenotip; educabilitate; invatimant intuitiv; spirit
creativ;

»Elevul nu e un hamal care 1si Incarca memoria (...),
ci un om care exercitad puterile proprii ale inteligentei,
intarindu-si aparatul conceptual”

(M.Eminescu)

Abordandu-l azi pe Eminescu, din per-
spective multiple (pluri si interdisciplinara),
in sensul de a intui un nivel global al spiritului
sdu, constatim cu uimire forta si vizionarismul,
premonitia multora dintre ideile sale, fie ca ele
reprezintd produsul unor inimitabile tehnici
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Abstract

We want to point out, in the current document, one
of the less known aspects of Eminescu’s thinking,
namely his teaching speech’ currency and
modernism. Without being a real educator, in the
rigid meaning of the word, even if nobody can
dispute his status of brilliant educator of
Romanian people, Eminescu did not hesitate,
because of his civic, patriotic and progressive deep
spirit, to pronounce himself about the most
passionate problems of his age, as the education.
He discerned — even if only intuitively - solutions
that seem very current even today, after more than
a century since his death. The several obser-
vations — as many as they are kept -, spread out in
the age’s press, point out the poet’s conception, of
a European level, about education. His teaching
remarks, derived from a general ability of
surprising the essential, allowed him to see
education, in fact and in perspective, connected to
science and culture, that he considered, generally

speaking, in modern pedagogy’s spirit, as
fundamental agents, competing to form the
personality.

Key words: teaching speech’ currency and
modernism.of Eminescu’s; the relation bet-ween
education, science and culture; the report between
genotype and phenotyp, educability; intuitive
education; creative spirit;

“The pupil is not a porter who overcharges his
memory (...), but a human being who exerts his
own powers of intelligence, strengthening his
conceptual device.”

( M.Eminescu)

In an age when the dominant class,
the foreign elements infiltrated in the key-
jobs in administration and in the
management of certain cultural institutions
— like school — were not interested to
assure the minimum of culture and they
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de metaforizare si simbolizare poetica, fie ca,
dimpotriva, imbracd forma discursului teoretic
(filozofic, stiintific, publicistic.

Impresia este, In consens cu o formula
hegeliana, aceea a descinderii in istorie a tota-
litatii unui spirit. O incununare parcd a sarbatorii
cugetarii §i a simtirii noastre nationale. Asemenea
lui Goethe, Eminescu s-a zidit pe sine in per-
manenta unui triptic durabil (poezie-filozofie-
stiintd), sublimand in absolut ipostazele funda-
mentale ale spiritului uman.

Pe de alta parte, dintr-un profund spirit
al cetatii, patriotic si progresist, poetul n-a ezitat
sd se pronunte cu indrdzneald, cu franchetea
si competenta-i recunoscute asupra celor mai
multe dintre problemele litigioase ale practicii
social-politice a vremii, intrezdrind solutii care
si azi ne apar ca deosebit de actuale.

Educatia si invatamantul s-au aflat, de
la inceput, in raza sa de activitate si de interes.
Ele nu l-au putut lasa indiferent pe ganditorul
care depasise iluminismul generos al Tnaintasilor,
ce 1si inchipuiau ca sunt posibile ,libertatea
farda munca, cultura fard invatatura, organizatia
moderna fara o dezvoltare economica analogd”,

Intr-o vreme in care clasa dominanta
si elementele straine, infiltrate in posturile
cheie din economie §i administratie, subor-
donand cultura si institutiile ei (Intre care
scoala) nu aveau interesul sa pund la dispozitia
tuturor mijloacele necesare culturalizarii lor
minime, necreand cadrul material-organizatoric
pentru punerea efectivd in valoare a preve-
derilor legii Invatamantului general obliga-
toriu de atunci, Eminescu a inceput prin a intre-
prinde curajoase asumptii ce tin, astizi, de socio-
logia educatiei: analiza actului educational 1n
functie de determindrile contextelor sociale, cu
impact asupra deruldrii activitatilor instructiv-
educative, conditionarea sociala a institutio-
nalizarii educatiei, locul si rolul educatiei in
societate, relatia dintre educatie, stiinta si cultura,
precum si efectele acestor componente funda-
mentale Tn constructia personalitatii.

Aflat In contact nemijlocit cu oamenii
simpli de prin targurile si satele tarii, carora
le-a ascultat cu luare aminte povestile, doinele,
eresurile”abia intelese, pline de-ntelesuri”,

did not create the material-organizational
framework for pointing out the foresights
of the general-compulsory education’s law,
Eminescu started by making brave gene-
ralizations that today are related to the
education’s sociology: the analysis of the
teaching phenomenon depending on the
social conditions that determine the
development of the instructive activity; the
social conditioning to establish the
instructive process; the education’s place
and role in the society; the relation
between education, science and culture and
their con-tribution to develop the human
personality.

Being in contact with simple people
from the country’s fairs and villages,
whose stories and melancholy Romanian
folk songs he had listened carefully, the
poet was interested to know very well their
material existence. He agreed to be named
a school inspector, as he confesses to T.
Maiorescu, in a letter from June 18th, 1873,
only because he wanted to know better the
life style of the rural population: “I think I
am able to give you correct information
about the status and the life style, and also
about the borders between it is possible to
enlarge or widen the primary education'”.
This fact had place after the validation of
the first law in Romania regarding the
education’s organization (1864), and the
poet could register its application’s
consequences: all those democratic
foresights such as the elementary
education’s compulsoriness and
gratuitousness, the secular character, the
access to education, no matter the sex, etc,
remained a simple law. This circumstance
was generating abominable statuses in
Romanian education’s field: the absence of
school locals (many of the existent ones
were in dereliction), the teaching staff
usually recruited from the system’s
political custom was inadequately prepared
and symbolically paid, handbooks
inadequate for an active instructive
process, the low frequency as a
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poetul era interesat s le cunoasca indeaproape si
conditiile de viatd. A acceptat sa fie numit
revizor scolar, dupa cum ii marturiseste lui T.
Maiorescu, intr-o scrisoare din 18 iunie 1875,
numai pentru ca dorea s cunoascda mai bine
modul de viatd al populatiei rurale: ,, cred a fi
in stare — scrie el — a va da relatii fidele
asupra starii si traiului ei, precum §i asupra
marginilor intre care ar fi cu putintd a se largi
sau a se adanci Invatamintul primar”.

Faptul se petrecea la putin timp dupa
intrarea in vigoare a primei legi cu privire la
organizarea invatamantului din tara noastra
(1864), iar poetul a putut inregistra consecintele
aplicdrii ei : toate acele prevederi cu caracter
asa-zis democratic, intre care obligativitatea
si gratuitatea Invatdmantului elementar, laici-
zarea, accesul egal la invataturd etc., au rdmas, In
mare parte, simpla litera de lege. O atare Tm-
prejurare genera, si pe mai departe, intolerabile
stari de lucruri in terenul invatamantului ro-
manesc de atunci: lipsa de localuri de scoala,
multe dintre cele existente aflandu-se intr-o de-
plorabila stare de paragina. Personalul didactic,
recrutat — practica veche, dupa cum se vede,
din clientela politica a regimurilor aflate la
putere - era necorepunzator pregatit si simbolic
platit, cel mai adesea lasat la discretia unor
primari agramati si obtuzi. I se adaugau acestei
stari de lucruri, manualele inadecvate unui
proces de instruire activ, frecventa scazutd ca
urmare a saraciei cronice s.a.m.d.

Sunt numai cateva dintre starile de fapt
care il determina pe revizorul Eminescu sa
pronunte cuvinte de o nespusa amadraciune:
»Atat mediul social, cat si administratia fac ca
scoala sa fie aproape un lucru de prisos”.

Impotriva unor astfel de realititi, poetul
se revolta condamnand cu fermitate conceptia
degradanta a claselor superpuse, dupa care obli-
gativitatea invatamantului elementar nu ar fi
decat o iluzie, avand in vedere presupusa aver-
siune a populatiei sdrace pentru invatatura.

In realitate, de vind era numai vanzarea
gratuitd a muncii copilului, obligat sa lucreze
,»din zori pand-n noaptea intreaga si tarzie”,

consequence of chronic poverty etc. These
are only some aspects that make the
inspector Eminescu pronounce very sad
words: “Both the social environment and
the administration make the school to be
almost useless'”. Against certain realities,
like these ones, the poet is revolted, firmly
combating the debasing conception of
superior classes, that says that the
elementary education would remain an
illusion, because of the so-called aversion
for education of poor people, but — in
reality — the only ones guilty for this were
the free sale of child’s work, forced to
work since morning till night for bread, if
he was not an orphan, an existence — as we
have many of them — hopeless and the
unfeeling attitude of places that had to
ensure the good going of the school. Our
poet thought that the parents’ poverty, the
bad food and clothes were the ones that
forbidden poor children the access to
education, and not the psycho-genetic
discrepancies. Being sure that only a
normal biological and mental development
could guarantee the fullness of the
intellectual development, he was thinking
of radical solutions to eliminate the social
evil, totally different of the politicians’
evil and even the culture and school
people’s evil, that were confident that the
education of the masses is enough to make
the sufferance, the poverty, the illiteracy
and the prejudices disappear. He was
referring to a new social reorganization,
other than the one founded on exploitation,
where the work can be protected and
encouraged and the parasitism and the
administration’s abuses can be reclaimed.
Several observations — as many as
they were kept from a big number of them,
spread out on over one thousand of reports,
daily notes, studies and articles published
in “lasi’s Messenger” and “The Time” —
point out the poet’s European conception
about education. Eminescu, as an educator,
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in schimb pentru ,,0 paine neagra/ Frig si
insomnie, lacrime si boala” (Viata), de nu i
se intampla sa fie ,,un orfan , o existentd cum
sunt multe la noi — fard de speranta” (Sdrmanul
Dionis). Si nu 1n ultimul rand, atitudinea plina
de nepasare a unor foruri ce aveau datoria sa
asigure bunul mers al scolii.

Poetul nostru credea — si pe buna drep-
tate, incad de pe atunci — cd nu discrepantele
psiho-genetice sunt cele care interzic copiilor
proveniti din clasele de jos accesul la invatatura, ci
»saracia parintilor, hrana si imbracamintea
proasta". Convins cd numai o dezvoltare bio-
logica si psihica normale ar putea garanta
plenitudinea dezvoltarii intelectuale, el se gandea
la solutii radicale de eradicare a relelor sociale,
cu totul diferite de cele ale politicienilor vremii
si chiar ale unor oameni de cultura si de scoala cu
bune intentii, Increzdtori in ideea ca este sufi-
cientd luminarea maselor prin invatatura, pentru
ca suferinta, saracia, analfabetismul si preju-
decdtile sa fie de la sine Inldturate,

Era vizata, dupa cum se intelege, o noua
organizare sociald, alta decat cea fondata pe
temelia subreda a inegalitatii sociale, in care
munca sa fie aparata, incurajata si valorizata,
iar parazitismul de consum si abuzurile admi-
nistratiei - vitriolate. Numai schimbarea con-
textelor politice era deci menita sa determine
un nou tip de scoala.

Numeroasele observatii — atatea céte
ni s-au pastrat dintr-un mare numar, risipite
in peste o mie de rapoarte, procese verbale,

saw the education connected to science and
culture and considered them fundamental
agents that formed the personality. He
established that the personality contains
itself o contradiction; a borderless
destination determined by all these things
and he tried to solve, using arguments
offered by the fine character, the report
between  the  “education’s  power”
(involving the science and the culture) and
on the other hand, the “human nature”:
“We are addicted to the age, to the
circumstances. Although, we feel free.”
There is not of course the time to
enter into details here upon the way in
which the report between genotype and
phenotype was perceived in human being
development. We have only to say, that
despite some inadequacies (partly due to
lectures from the German philosophy), like
free will metaphysics, Eminescu talked
about unusually modern for its times,
which are current today also. His
predictions that have been proven just
from the scientific point of view -
although they have been the object of a
misrepresented pedagogic interpretation —
confirm  latest  genetic  researches’
(Kimura) and psychogenetic (Pinget). The
child is — it is understood — at the same
time a product of heredity and
environment: it cannot be looked at, as H.
Wallon assures us “separately from the
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insemnadri zilnice si articole, publicate in
Curierul de lasi s1 in Timpul — releva conceptia
de nivel european a poetului despre Invatamant
si educatie. Eminescu, in ipostazd de pedagog,
privea educatia in strdnsd conexiune cu stiinta
si cultura, considerandu-le, in ansamblu, agenti
fundamentali de modelare a pesonalitatii. El
a putut constata, de exemplu, referindu-se la
conceptul de personalitate, ca rezultat al de-
venirii ,,intru fiintd”, cum va spune mai tarziu
C. Noica, ca aceasta ,,contine in sine o contra-
dictie sau mai bine zis o antiteza; o destinatie
nemarginitd, pe de o parte, determinata prin
toate acestea in realitate™, si a incercat sa rezolve,
cu argumente oferite de ceea ce se stia pana
atunci si de bunul simt, raportul dintre ,,puterea
educatiei”, implicand stiinta si cultura, pe de
0 parte, si natura umana, pe de altd parte: Ne
simtim dependenti de epocd, de Tmprejurari,
si cu toate acestea, inauntrul nostru ne simtim
pe noi ingine ca suntem liberi”.

Desigur, nu este momentul sd intram
aici in amanunte privind modul in care era
inteles raportul dintre genotip si fenotip in con-
structia/devenirea fiintei umane. Se cuvine
doar sa precizam ca, in ciuda unor inconsecvente,
explicabile, 1n parte, datoritd lecturilor studentiei
din filozofia idealist germana, cum ar fi meta-
fizica liberului arbitru, Eminescu avansa idei
neobisnuit de moderne pentru timpul sau, in
buna masura fiabile si astazi. Previziunile lui,
care s-au dovedit a fi corecte din punctul de
vedere al stiintei — desi au constituit, in trecut,
obiectul unor interpretari pedologice denaturate
— confirmd cercetari genetice (Kimura) si
psiho-genetice (Piaget) actualmente in voga.
Copilul este, se intelege, deopotriva, produs
al ereditatii si al mediului. Nu poate fi privit,
cum ne asigura H. Wallon, separat de mediul
in care se desfasoara cresterea sa, dar nici
nesocotitd entitatea sa bio-psihica, faptul ca
existd o matrice genetica si oricat de numeroase
ar fi influentele mediului, el se pastreaza pe
sine Intr-un cadru al stabilitatii, neputandu-se
dezvolta in afara lui insusi.

Educabilitatea dobandeste astfel de
dimensiuni ce 1i ingaduie pedagogului exemplar
Eminescu increderea in rosturile scolii vazuta

environment in which its raising takes
place”, but we cannot disregard the
biopsychic entity neither, the fact that
there is a “genetic memory” and no matte
how numerous are the environment
influences, it keeps himself in a framework
of stability, without being able to develop
outside himself*”.

Educability thus acquires sizes that
allow the teacher Eminescu trust in the
school meanings, seen as a kind of
“gymnastics of man individuality”.
Together with its pedagogical optimism, he
integrates the issue of education in the
sphere of culture, without these ‘“com-
plementary” notions overpose: “Culture
alters human soul and every experience is
the nutriment making a contribution to its
preservation and internal life
development”. Education purpose is to
“cultivate  hearth and habits” while
“culture  shall educate the mind”.
Conclusion comes from itself: “Education
is the culture of character, culture is
education®. It results that edu-cation
focuses on moral personality, while culture
takes into consideration intellectual
personality. According to an old tradition,
based on Cicero and Horatius, extended to
modern ages, the concept of culture
equally means education and the
ideological side as well, cultivating soul

faculties, but intelligence as well.
Identically understood Eminescu the
organic interdependence between

education and culture. Without education,
culture cannot be conceived, and culture,
in its turn, is the moving force of
education: “Culture is before all a certain
state, a certain species of raising the spirit
upon its manner to look at nature and
primary life and won without educative
cultivation, filling the soul with such
objects of knowledge, going over direct
and natural needs of life*”. Culture appears
and is defined as opposed to nature: man is
unity, synthesis between natural and
spiritual. It transforms nature into culture,
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ca un fel de ,gimnasticd a individualitatii
omului”. In consens cu optimismul siu peda-
gogic, el integreaza problematica educatiei in
sfera culturii, fara ca aceste notiuni comple-
mentare sa se suprapuna: ,,Cultura preface
sufletul omenesc si fiecare experientd este un
nutriment care contribuie la pastrarea ei si la
dsfasurarea vietii interne”. Scopul educatiei
este ,,a cultiva inima si moravurile”, in timp
ce ,,cultura are a educa mintea”. Concluzia
decurge de la sine: ,,Educatiunea e cultura
caracterului, cultura e educatiunea”

Rezulta ca educatia vizeaza personalitatea
morald, in timp ce cultura are in vedere perso-
nalitatea intelectuald”. Potrivit cu o traditie
foarte veche, avandu-i la origine pe Cicero si
Horatiu, prelungitd pana in epoca moderna,
conceptul de cultura presupune, in egala masura,
educatia, ca factor de modelare, dar si con-
tinutul ideatic, ca substantd a modelarii, cultivarea
facultatilor sufletesti, dar si a inteligentei.

Intr-un mod identic va fi inteles Eminescu
intrepatrunderea organica dintre educatie si
cultura. Fard educatie nu e de conceput cul-
tura, iar cultura, la randul ei, forta motrice a
educatiei: ,,Cultura se numeste inainte de toate o
anumita stare si grad de dezvoltare a inteligentei,
0 specie anumita de ridicare a spiritului asupra
manierei lui de a privi natura §i viata primara
si castigata fara cultivare educativa, o implere a
sufletului cu asa fel de obiecte ale cunostintei,
care trec peste trebuintele vietii cele nemijlocite
si naturale”

Cultura ia, asadar, nastere si se defineste
in opozitie cu natura: omul este unitate, sin-
teza intre natura si spirit. El transforma natura in
culturd (o a doua naturd), dar implicit se iden-
tifica pe sine; isi descoperd, in fond, adevarata/
propria natura.

La fel de subtile nuantari aduce poetul
si in legdtura cu caracterul universalitatii culturii,
in sensul 1n care specificul national in culturd
e inteles ca modalitate de fiintare a univer-
salului, spre deosebire de caracterul national
al educatiei: ,,E multa diferenta intre educa-
tiune si cultura. Asa, d.e., educatiunea strdina
implica spirit strdin, cultura strdind, ba”.

De pe o atare pozitie se ridica Eminescu

but implicitly discovers itself; it actually
discovers its real nature.

The poet brings subtle modulation
regarding the culture universality character
(the national specificity in culture is
understood as a way of existing of the
universe), unlike the national character of
education: “there is a lot of difference
between education and culture”, thercfore,
“foreign education implies foreign spirit,
foreign culture™. From a certain position
raised Eminescu against the way in which
the education of high-ranking boyars —
“French mob” — who had forgotten its
“language and habits through the cafes of
Paris”, but pretended to represent the
intellectual elite of the country. How
sterile and fake seemed the French-like
youth, educated in despise of work and
everything national, is proven by the
following verses in the 3™ Letter:It is
there you put your fortune, youth/ Which
took the Occident out of you, when there
was nothing to take”. “Foreign culture —
continues the poet — cannot harm man,
because it goes through a character, an
already formed hearth: education, raising
is in that period of human direction when
the still unformed hearth of man is similar
to a piece of wax where you can imprint
everything you want. When, in time,
hearth gets rougher, you can no longer
alienate it, you can only break it®. A
forced education, by foreign patterns,
without  considering the autochthon
specificity, tradition and national history is
very harmful: “A good school is that
powerfully fastened in the realities of its
countries, in the problems tormenting their
people. The studies made in the country
without any connection to its country are
valueless studies’”. Thinking as such,
Eminescu placed himself on the line of the
Junimist critical spirit in the matters of
culture and education.

Interesting dissociations are proved
by the poet when trying to see a relation
between education and culture, on one
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impotriva felului in care se facea educatia pro-
tipendadei — ,,plebea frantuzitd” —, care isi
uitase pana si limba si datinile prin cafenelele
Parisului”, dar pretindea cd reprezintd elita
intelectuald a tarii. Cat de steril si fals i1 se parea
poetului a fi tineretul frantuzit, pomadat si
monoclat, educat In dispretul muncii §i a tot
ceea ce este national, o dovedesc, printre altele,
urmatoarele versuri, accentuat sarcastice, din
Scrisoarea III: ,,Acolo v-ati pus averea, tineretele
la stos/ Ce-a scos din voi Apusul cand nimic
nu era de scos ? 7.

,Cultura strdind - continud poetul —
nu poate strica pe om, pentru ca trece prin
prisma unui caracter, a unei inimi deja formate;
educatiunea, cresterea cade insa In periodul
acela al directiei omenesti, cand inima inca
neformatd a omului seamand unei bucdti de
ceard in care poti imprima ce vrei. Cand inima,
cu varsta, se impietreste, atunci nu o mai poti
andrepta, o poti numai rupe”.

O educatie fortatd, dupd modele, straine,
fara a tine seama de realitatile si specificul
autohton, de traditie si istoria nationald este
profund daunatoare: ,,0 scoald buna este aceea
care este profund inrddacinata in realitatile
tarii sale, in problemele care framanta poporul
sau. Studiile facute intr-o tara care nu are nici
o legdturd cu tara sa sunt studii fara valoare”.

Gandind astfel, Eminescu se situa vizibil
pe linia spiritului critic junimist in problemele
culturii si ale educatiei.

Disocieri interesante dovedeste poetul
si atunci cand incearcd sd vada o relatie intre
educatie si culturd, pe de o parte, Intre educatie,
stiinta si aplicatie, pe de altd parte, in constructia
personalitdtii umane: ,,Scopul culturii e in esenta
individual, el se implineste pe deplin si exclusiv
induntrul individului”, este deci subiectiv, in
timp ce ,,scopul fiecdrei activitdti stiintifice
este general (...), trece peste persoana con-
lucratorului, are, in consecinta, un caracter
obictiv.

Intr-o comparatie — egal de sugestiva,
sub raportul plasticitatii ideii — cu miticul pom
al cunostintei, suntem condusi spre o intuitie
aproape de viziunea modernd, a armoniei depline
dintre stiintd si culturd, a sintezei lor formative:

hand, between education, science and
application, on the other hand, in building
human personality: “The purpose of
culture is mainly the individual, it fully
and exclusively fulfils himself inside the
individual” — it is therefore subjective —
while the “purpose of every scientific
activity is general, (...), it goes over the
person of co-worker®™, and it thus has an
objective character.

In a suggestive comparison under
the report of the idea plasticity, with the
mythical tree of knowledge, we are lead
towards an intuition, close to modern
vision, of full harmony between science
and culture, of their formative syntheses:
“trunk and roots are the bearers of
sciences, learned; natural life, seen
beautiful and smelling in leaves, flowers
and fruit, it is the general culture resulting
from the processes ”. We understand here,
that exterior circumstances of objective
world, examined by sciences have to be
connected to those interior, individual
components sublimated into culture, due to
the act of knowledge, so that man be able
to face surviving requirements because
“where the lonely learned want to produce
or perpetuate the culture of intelligence,
either in children education and in literary
influence upon the audience, there the
semi-dogmism and emptiness (empty
phrase) are close: any root of science has
to start from the science itself: we cannot
sow flour, but only wheat to get flour'*”.

Such ideas, pleading for the
supremacy of the reality truth had the
purpose of cultivating a mentality, on one
hand — laic, in a school that was still under
the power of prejudices and superstitions —
on the other hand - realistic, without
forgetting that the universities and high

schools of the time practiced a
predominantly theoretical education
(cultural) not in favour of sciences,

economy, trade, craftsmanship. From this
point of view, Eminescu was the
intellectual that — without decreasing the
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,trunchiul si radacinile sunt purtatorii consistenti
ai stiintei, invatatii; viata fireasca, vazuta fru-
moasa si mirositoare in funze, flori si fructe
este cultura generala care rasare din cele procese”.

In‘Jelegem de aici ci imprejuririle
ex-terioare (ale lumii obiective), cercetate de
stiinlle, trebuie sa fuzioneze cu acele
componente inte-rioare, individuale,
sublimate in culturd, ca urmare a actului
cunoasterii, astfel incat omul sa faca fatd
cerintelor  supravietuirii, fiinded ,,unde
numai cei culti singuri vor sa produca si sa
perpetueze cultura inteligentii, fie 1n edu-
catiunea copiilor or in influenta literard asupra
publicului, acolo semidoctismul si plecaciunea
(fraza goald) sunt aproape: orice rasad al culturei
trebuie sd porneasca de la stiinta Tnsasi; nu se
poate semana faina, ci numai grau pentru a
flind”.

Astfel de idei, pledand pentru suprematia
adevarului realitatii aveau drept tel sa cultive
o mentalitate, de o parte - laica, intr-o scoala
aflatd inca sub puterea prejudecatilor si a super-
stitiilor, de alta — realista, neuitdndu-se ca in
liceele si universitatile vremii se practica o
pregatire predominant teoretica (culturald), in
defavoara stiintei, a economiei, comertului,
mestesugurilor etc.

Eminescu s-a situat, din acest punct
de vedere, pe pozitia intelectualului care, fara
a minimaliza valoarea formativa a mostenirii
culturale a trecutului, sustine cu argumente
temeinice necesitatea unui invatamant real-
aplicativ, in masura sa satisfaca nevoile de
progres ale natiunii.

Intelegand intr-un mod cu totul avansat
aceasta exigentd a integrarii educatiei cu stiinta
si cultura, Eminescu a ajuns, pe drept cuvant,
sd fie considerat “omul plin de idei peda-
gogice si sociale de neinteles pentru contem-
porani”’. Concluzia sa fundamentala era ca omul
devine om numai prin efectul educatiei. Educatia
face posibila desprinderea de sine, meditatia
sl interventia asupra propriei deveniri, potrivit
unei finalitdti anume. Pedagogia, dupa cum
suntem asigurati, intr-o disputa a poetului cu
asa-zisii adepti ai pedagogiei de atunci, are rolul
,»de a indica nu ce cunostinte trebuie predate,

formative value of the past cultural
inheritances — supported with grounded
arguments the need for a real applicative
education, to the extent of meeting the
needs for progress of the nation. We
cannot tell today that the central matter of
perfecting the education is actually the
building of a complex profile of the young
generation (scientific and humanistic at the
same time), for modern man — as the poet
used to think for his age) — be able to
foresee the impact with future unpredicted
situations.

Understanding this logical
requirement of education in a progress way
with science and culture, Eminescu was
considered the “man full of pedagogic and
social ideas that could not be understood
by contemporaries''”. His fundamental
conclusion was that man becomes a man
through the effect of education, understood
— in a broader sense — as a transmission of
its experience created from one generation
to another, as an effort to humanization
through progress. Education makes it
possible to detach from oneself, meditate
and intervene in its own becoming, self-
determination as a species for the future.
The entire process, implying the idea of
development cannot happen at random, but
directed, according to a certain finality.
Pedagogy, as we know, in a poet’s dispute
with the so called supporters of modern
pedagogy back then, has the role of
“indicating” not the knowledge to be
taught, but its teaching way, for
influencing the character'””. Considering
its practical specificity, he thought of
pedagogy not as a science — and in any
way, not a normative one — but especially
as an art, for helping the child, guiding
him to understand in a certain way the way
in which knowledge he receives and
imprinting in him a moral behaviour.

Eminescu did not stop at the level
of fundamental (theoretical)
considerations, of education sociology and
philosophy. Taking the position of school
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ci modul lor de predare, pentru a inrauri asupra
caracterului”. Avand in vedere specificul ei
practic, Eminescu concepea pedagogia nu atat
ca o stiintd — i, 1n orice caz, nu una cu caracter
normativ -, cat mai ales ca o arta, prin care
copilul este ajutat, indrumat sa inteleagd intr-un
anumit fel cunostintele ce 1 se comunicd, impri-
mandu-i-se, concomitent, o conduitd morala.

Eminescu nu a ramas 1nsa la nivelul
consideratiilor fundamentale (teoretice), de socio-
logie si filozofie a educatiei. Preluand functia
de revizor scolar pentru judetele lasi si Vaslui,
intr-un moment dintre cele mai dificile pentru
istoria invatamantului romanesc (indeosebi a
celui primar), intre 1 iulie 1875 si 4 iunie 1876,
el a trebuit sa intreprinda, determinat de im-
prejurari, observatii practice, aplicate, operative.

Dincolo de cerintele acute ale scolii, de
opozitia ireductibila fatd de administratie, de
interventiile energice in problema incadrarii
scolilor cu personal didactic corespunzator,
preocuparea de baza care a stat in atentia
proaspatului si exigentului revizor scolar, cand a
controlat procesul instructiv din raza sa de
interes, a fost aceea a perfectionarii activitatii
didactice propriu-zise. Pentru a se opune in
mod hotérat unui invatdmant rudimentar, care
se practica 1n voie in scoala vremii, Eminescu a
trebuit sa se sprijine, in primul rand, pe prin-
cipiile pedagogice si didactice clasice pe care
le asimilase in contextul formarii sale in uni-
versitatile din Viena si Berlin (Komensky,
J.Locke, Rousseau, Pestalozzi), valorificand,
in acelasi timp, ideile pedagogilor contemporani
(Herbart, in special, si Froebel.

Punand astfel la contributie precepte
curente in epocd — adicd acele ,,modele”
orientative (,,prototipuri”), pe care se sprijind
organizarea si dirijjarea activitatii de instructie —
educatie, precum si legile stiintei, ,,bazate pe
observatii, prin simturi si judecatd, poetul s-a
aflat foarte aproape de o sistematica a prin-
cipiilor general-valabile ale pedagogiei moderne.
Primul dintre ele, pe care, de altfel, poetul il
considera fundamental, se referd la invatarea
congtientd, adica ,,priceperea” obiectelor predate,
nu memorarea de regule abstracte si de cuvinte.
Este, bineinteles, condamnat invatdmantul

reviser for Iasi and Vaslui counties, at one
of the most difficult times in the history of
Romanian  education (especially the
elementary one), between 1% of July 1875
and 4" of June 1876, he had to make,
determined by circumstances, practical,
applied, operative observations. Besides
the school requirements, the irreducible
opposition to management, powerful
interventions in the matter of schools
provision with adequate personnel, the
main concern of the fresh and exigent
school reviser, while controlling the
instructive process in its field of activity
was of perfecting the actual didactic
activity. For being able to definitely
oppose a poor education, practiced at that
time in schools, Eminescu had to support
mainly on the classical pedagogic and
didactics  principles, that he had
assimilated within its great culture
(Komensky, Locke, Rousseau, Pestalozzi),
capitalizing then the ideas of modern
educators (Herbart and Froebel). Joining
current concepts at the time — meaning
those orientative “patterns” (“prototypes”
for supporting organization and
management) of the instruction- education
activity, as well as sciences laws, “based
on senses and judgement”, the poet was
close to a systematic of generally valid
principles of modern pedagogy. The first
of them, that he considered fundamental
refers to conscious learning, meaning
“understanding taught subjects”, not
“memorizing abstract rules and words"”.
He accuses “mechanic” and “routine”
education in the name of the phrase:
“Everything with a meaning, nothing dead,
nothing  mechanically’. In  different
circumstances, Eminescu speaks every
time about this principle in different ways.
He was convinced that only an authentic
acknowledge-ment was meant to provide
an understanding of cognitive data in the
architecture of personal though of the child
and even the possibility of building new
structures on the mental plan: “the student
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,,mecanic” si ,,rutinar”, in numele devizei: ,, Toate
cu inteles, nimic mort, nimic mecaniceste”

In diferite imprejuriri, Eminescu revine,
de fiecare data in alt chip, asupra acestui prin-
cipiu. El avea convingerea fermd ca numai o
constientizare autenticd era menitd sa asigure
integrarea datelor cognitive in arhitectura gandirii
proprii a copilului si chiar posibilitatea con-
struirii de structuri noi pe plan mintal: ,,
elevul nu e un hamal care-si incarca memoria
cu saci de coji ale unor idei strdine, sub care
geme, ci un care esercitd puterile proprii ale
inteligentii, Intarindu-si aparatul intelectual”.
Scoala, la randul ei, ,,n-ar trebui sa fie o0 magazie
de cunostinte strdine”.

Eminescu se numara printre primii la
noi, care nu numai ca a teoretizat, dar a depus
eforturi energice si sustinute pentru introducerea
invatamantului intuitiv, atunci cand ,,putini
stiau sa-1 aplice”, propunand metode de predare,
bazate pe un bogat material faptic, corespunzator
cu dezvoltarea mentald a celui ce invata.
Principiul intuitiei, ,,aceastd reguld de aur a
cunoasterii” era inteles de poet ca interactiune
intre concret si abstract in activitatea de
instructie si educatie : ,,calitatea cunostintelor
consista in deplina intelegere a celor stiute si
pentru a fi pe deplin intelese, mai ales pentru
copii trebuie sa fie intuitive...”.

Evident, poetul nu intelegea un inva-
tdmant intuitiv in sine. Perceptia senzoriala
reprezenta, in conceptia sa, un proces complex
de reflectare nemijlocitd a realitatii, dar care
se finalizeaza si se complineste concomitent
cu experienta cognitiva.

Nu a fost neglijat, 1n fine, nici principiul
activitatii proprii a copilului, de mare actua-
litate in Invatamantul modern. Promovandu-1,
impotriva intelectualismului sec, dogmatismului
herbartian, Eminescu se inscria printre repre-
zentantii scolii active ai secolului (J. Dewey,
Dalton, E. Kay s.a.).

Si ca poet, el a intuit In versuri lapidare,
de o mare expresivitate artistica, spiritul nelimitat
creativ al copilului, In permanenta inclinat sa
recreeze, asemenea unui mic demiurg, lumea:
,»Pe cuptorul uns de huma si pe coscovii pereti/
Zugravit-a c-un carbune copilasul cel istet/

is not a carrier loading its memory with
bags of shells of foreign ideas, but a man
exercising the actual powers of
intelligence, strengthening the intellectual
apparatus”. School, in its turn, “should not
be a storage room of foreign knowledge'*”.

Eminescu is amongst the first in our
country to have theoretized and made
supported efforts for introducing intuitive
education, when “very few knew how to
enforce it”, proposing teaching methods,
based on a rich, factual material, adequate
to the learner’s mental development. The
principle of intuition, “this knowledge gold
rule” was understood by the poet as an
interaction between real and abstract in the
instruction and  education  activity:
“knowledge quality is in the full
understanding of those sciences and for
being completely understood, especially
for children, it has to be intuitive..."””
Obviously, the poet did not understand an
intuitive education per se. The sensorial
perception was a complex process of direct
reflection of reality, finished and
complying at the same time with cognitive
experience.

The principle of the child’s proper
activity was not neglected either, as it has
great actuality in modern education. By
promoting it against intellectualism,
Herbartian dry dogmatism, Eminescu was
among the representatives of the active
school of the century (J. Dewey, Dalton,
K. Kay). As a poet, he saw in lapidary
verses, of a great metaphoric expression,
the child’s wunlimited creative spirit,
tending all the time to recreate humanity as
a small demiurge: “On the loam oven and
on peeled walls/ The smart child painted
with coal/ Little pigs with round tails and
stick instead of legs/Just like it suits a little
nice pig” (Calin — pages of a story). Giving
priority to the child’s action and creativity,
Eminescu was looking for free, individual
development of personality without falling
to the extreme of a limited understanding
of the child’s psychic: “No man get
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Purcelusi cu coada sfredel si cu bete-n loc de
labd/ Cum mai bine i se sede unui purcelus
de treaba” (Calin — file de poveste).

Acordand prioritate actiunii si creativitatii
copilului, Eminescu viza, in fond, dezvoltarea
liberd, individuald a personalitatii, fara insa a
cadea 1n extrema unei intelegeri limitate, bio-
logizante a psihicului copilului: ,,Nici un om
nu se intdreste citind un tratat de gimnastica,
ci facand exercitii; nici un om nu se invata a
judeca citind judecatile facute de altii, ci judecand
singur”.

Era, asadar, promovata ideea indrazneata
a situdrii celui ce invatd pe o pozitie selectiva
in raport cu influenta educativd, pentru ca
,»odatd interesul inteligentei trezit pentru
obiecte, odatd simturile si judecata desprinse
de observatie, elevul ajunge, prin gandire
proprie, la rezultate care nu stau in carte”.'”

Desi nu a reusit s inchege un sistem
pedagogic articulat, asemenea unora dintre marii
ganditori ai veacului sau, dupa cum lucrul nu
1 se Intdmplase nici in filozofie (ragazul vietii
a fost prea neindurator cu destinul sau), Eminescu
a luminat prin covarsitoarea sa personalitate
un moment remarcabil din istoria pedagogiei
si a invatamantului romanesc. Nu atat excesul de
personalitate (geniul, clarviziunea sa innascuta) —
dupa cum au incercat sa acrediteze unii cercetatori
din trecut - cat mai ales lucrul temeinic, cunoasterea
profunda, directa a realitatilor vremii, probitatea
morala si uitatarea de sine in tot ceea ce avea
de facut, l-au ajutat pe poet sa fie considerat
printre marii nostri precursori si in acest domeniu.
Astazi ne uimeste faptul ca, dupa trecerea unui
secol si mai bine, multe dintre adevarurile sale
pedagogice si de sociologie a educatiei, ca si
altele venind dinspre filozofie sau stiinta, 1si
pastreaza nealterate, intreaga lor actualitate,
fiindca au devenit fundamentale; s-au 1nscris
adicd definitiv in panteonul culturii noastre
nationale.
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stronger by reading a gymnastics treaty,
but by exercising, no man learns to judge
by reading judgements made by others, but
by judging alone'®”. He promoted therefore
the idea of placing the learner on a
selective position in connection to the
educative influence because “once the
interest of intelligence focuses on objects,
once senses and judgment from
observation, the pupil achieves results that
are not written in the book, through its
personal thought'””.

Although he did not manage to put
together an articulated and explicit
pedagogic system, like the great thinkers
of its age, just like the think could not be
finished for him in philosophy (life was
too short for him), through its great
personality, Eminescu enlightened a
remarkable moment in the history of
pedagogy and Romanian education. It was
not the excess of personality, genius, born
forecasting — as some researchers in the
past have tried to prove'® — that helped him
to be considered one of our greatest
predecessors in this field also, but
especially his through work, based on the
actual knowledge of reality, scientific
probity, passion and self forgetting in
everything he did.

Today, we are amazed by the fact
that, after a century, many of its pedagogic
and sociologic truths of education keep
their entire actuality unaltered, their entire
actuality, because they have become
fundamental, and have been irrevocably
registered in our national culture pantheon.
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